
ABSTRACT

Mehmet Yusuf Akyurt is a relatively little-known yet intellectually significant figure of the 
19th century. He was described by Dr. Erdoğan Erol as “a second Osman Hamdi in the history 
of museology.” This article aims to introduce M. Yusuf Akyurt, the founding director of the 
Konya Âsâr-ı Atîka Museum, and to examine the place of his book Tezyînî Resim Dersleri 
within illustrated art and architectural publications of the Late Ottoman–Early Republican 
period. Akyurt’s educational background, teaching experience, and the educational system of 
technical schools of the period are evaluated to reveal his contributions to both artistic and 
technical education. Subsequently, within the context of the Ottoman Empire’s industrialization 
efforts in the 19th century, the study discusses the educational policies directed by the Meclis-i 
Umur-ı Nâfia and the transformation from reform schools (ıslahhaneler) to industrial schools 
(sanayi mektepleri), which shaped the educational environment of the time. The article 
further analyzes the content structure and pedagogical method of Tezyînî Resim Dersleri, 
which Akyurt prepared to address the deficiencies felt in technical drawing education under 
the conditions of the period. It is observed that the work presents an original contribution 
for its time and constitutes a systematic and practice-oriented instructional material that 
remains usable even today. Moreover, the book demonstrates an advanced approach within 
publications on Turkish art, surpassing the works of researchers such as Celal Esad Arseven 
and Ali Talat Bey through its use of scaled drawings. In this respect, the study aims to provide 
an evaluation of the history and literature of technical and fine arts education in the Late 
Ottoman–Early Republican period, while also presenting the contributions of M. Yusuf 
Akyurt’s work to this field.
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‘Tezyînî Resim Dersleri’ within illustrated art and architectural books of the late Ottoman–
early republican period. Megaron, 21(2):163–180.

Megaron, Vol. 21, No. 2, pp. 163–180, June 2026

Megaron
https://megaron.yildiz.edu.tr - https://megaronjournal.com

DOI: https://doi.org/10.14744/megaron.2026.27837
M

E
GARON

Article

The place of Mehmet Yusuf Akyurt’s ‘Tezyînî Resim Dersleri’ within 
illustrated art and architectural books of the late Ottoman–early 

republican period

Işıl Esen , Nur Urfalıoğlu 

Department of Architectural History and Theory, Yıldız Technical University, Istanbul, Türkiye

ARTICLE INFO

Article history
Received: 22 December 2025
Revised: 23 April 2026 
Accepted: 7 May 2026 

Key words:
Decorative painting courses; 
industrial school; Mehmet 
Yusuf Akyurt; Ottoman 
educational policies.

*Corresponding author
*E-mail address: isil.esen@std.yildiz.edu.tr 

Published by Yıldız Technical University, İstanbul, Türkiye
This is an open access article under the CC BY-NC license (http://creativecommons.org/licenses/by-nc/4.0/).

https://orcid.org/0000-0002-0344-5625
https://orcid.org/0000-0002-6451-193X


Megaron, Vol. 21, No. 2, pp. 163–180, June 2026164

INTRODUCTION

The 19th century initiated a process of restructuring and 
transformation in the forms of political, economic, and 
cultural representation within the Ottoman Empire. The 
weakening of military, political, and economic power in 
the wake of industrialized European states led the Ottoman 
Empire to develop new strategies to maintain its presence 
and visibility on the international stage. With the declara-
tion of the Tanzimat Edict in 1839, new educational institu-
tions focused on fine arts and applied technical education 
were established, providing an institutional framework for 
artistic production. During this period, where technical 
drawing, architectural drafting, and craft-based disciplines 
took center stage, the goal was to cultivate a qualified work-
force capable of applying techniques imported from Europe 
to reduce the import of industrial goods and strengthen do-
mestic production; the traditional master-apprentice mod-
el was replaced by a modern school system that combined 
theoretical and practical education.

This study focuses on Mehmet Yusuf Akyurt (1877–1954), 
who served in both student and educator roles within the 
evolving educational system of the 19th century. Akyurt, 
was a multifaceted intellectual known as an educator, trav-
eler, researcher, artist and founding director of the ‘Konya 
Âsâr-ı Atîka Müzesi’. Akyurt was born on April 9, 1877, in 
Aleppo. Being born in a city as historically and artistically 
rich as Aleppo allowed him to develop within a multilin-
gual and multifaceted intellectual community (Erol, 2010). 
Akyurt completed his primary education at the Balaban Ağa 
School in Aleppo and went on to study at the Mekteb-i Rüşti-
ye-i Askeriye in the same city (Erol, 2010). His interest in art 
guided him to the Istanbul Industrial School. There, Akyurt 
received training in classical arts, technical drawing, and ap-
plied crafts. In 1891, he was sent to the Egyptian School of 
Industry, from which he graduated with the highest honors. 
(Erol, 2010). Considering his works, which will be discussed 
in subsequent sections, and his contributions to the academy, 
Erdoğan Erol, the 14th Director of the ‘Konya Âsâr-ı Atîka 
Müzesi’ (now known as the Konya Mevlana Museum), has 
described Mehmet Yusuf Akyurt as “a second Osman Hamdi 
in the history of museology” (Erol, 2010).

The aim of this study is to shed light on 19th-century educa-
tional policies and the spirit of the era, to introduce Mehmet 
Yusuf Akyurt and his book titled “Tezyînî Resim Dersleri” and 
to highlight the book’s place and contribution among draw-
ing books of the Late Ottoman-Early Republican period.

METHODOLOGY AND LITERATURE REVIEW

The most extensively used source during the data collection 
phase of this study is the work titled “Tezyînî Resim Dersleri” 
authored by Mehmet Yusuf Akyurt, which is mentioned in 
the title of this paper. Also, the book “Mevlana Museum’s 
Founding Director: Mehmet Yusuf Akyurt” which contains 
basic information about Mehmet Yusuf Akyurt’s person-
al and educational life was published in 2010 by Erdoğan 
Erol, is frequently cited in the text. While gathering person-
al information about Mehmet Yusuf Akyurt, the personal 
archives of Architect Nurhayat Güldüren were referenced. 
Between 1942 and 1950, Mehmet Yusuf Akyurt compiled and 
archived the “Turkish Monuments and Inscriptions” collection 
he curated at the Turkish Historical Society, in his own hand-
writing. The only known copy of this collection is currently 
housed in the Turkish Historical Society Library. Akyurt’s 
work at this institution began in 1940 [1] as part of a special-
ized committee formed to compile inscriptions from the 
Turkish-Islamic period [2]. During the comprehensive studies 
conducted between 1942 and 1950, Akyurt examined 1,065 
monuments dating from the Seljuk, Beylik, and Ottoman pe-
riods that have survived to the present day; he transcribed 235 
foundation documents, 1,217 inscriptions, and 602 tombstone 
inscriptions. Additionally, it took 1,474 photographs and drew 
63 plans to complete these records (Akyurt, 1946).
Ürekli (2002) examined the educational system of the Tan-
zimat period and the newly established institutions within 
a general framework; Karataş (2003) evaluated the process 
of Westernization in the Ottoman educational system. Ko-
daman (1980) examined the educational system of the Ab-
dülhamid era in detail, while Karataşer (2017) and Deringil 
(2014) analyzed the educational policies of the Abdülhamid 
II era within an ideological context. Ergin (1977) compre-
hensively outlined the historical development of the Otto-
man educational administration. Kahveci (2005) examined 
the publications and educational programs that formed the 
foundation of architectural thought between 1808 and 1926. 
Günergun (2006) evaluated professional and technical edu-
cation in military industrial institutions; Semiz & Kuş (2004) 
addressed the establishment and development process of the 
Istanbul Industrial School. Korkmaz (2016) evaluated the 
Manastır Industrial School within a historical framework. 
Kaya (2024) analyzed the architectural features of education-
al buildings in Kastamonu. Özal (2022) assessed industrial 
school buildings from an architectural perspective. Çeber 
(2021) has examined the Ankara Industrial School as a rep-
resentation of late Ottoman architecture.

1 	 The Museum and Observatory Organization Law No. 2530, enacted in 1934, can be regarded as one of the key examples of the efforts 
undertaken in the country following the declaration of the Republic, particularly in the field of museology and the preservation of 
cultural heritage. For detailed information on this subject, please refer to Çiğdem Bilgen’s thesis (Bilgen, 2020).

2 	 Under the chairmanship of Ord. Prof. Mükrimin Halil Yinanç, the “Committee for the Compilation of Inscriptions from the Turkish-
Islamic Period” continued its work through subcommittees in Ankara and Istanbul.
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While these studies provide important data on Ottoman 
educational reforms, professional-technical education in-
stitutions, and the architectural development of education-
al structures, they also contain information that helps us 
interpret Mehmet Yusuf Akyurt’s dual identity as both an 
educator and a producer.

THE DEVELOPMENT OF EDUCATIONAL POLI-
CIES IN THE OTTOMAN PERIOD

In the 19th century, as the empire began to lose its mili-
tary and political strength against the West, it developed 
new strategies to maintain its presence in the cultural arena 
and make itself visible on the international stage (Ergüney 
& Pilehvarian, 2015). The industrialization race among 
Western nations negatively affected the Ottoman Empire 
economically, turning Ottoman territories into a market for 
European industrial goods. This situation directed the The 
Ottoman Empire’s pursuit of modernization accelerated 
with the Tanzimat reforms of 1839; new educational insti-
tutions focusing on fine arts and applied technical educa-
tion were established, artistic production was systematized, 
and disciplines such as technical drawing, architectural 
sketching, decorative arts, and craft-based practices came 
to the forefront (Ürekli, 2002, p. 391; Ergüney & Pilehvari-
an, 2015, pp. 230–233).

Following the Tanzimat reforms, the idea that developing 
a local community of craftspeople was essential to keeping 
pace with industrial progress in Europe—and to reducing 
dependence on imported industrial goods—became widely 
accepted (Çelik, 2018). In line with this aim, an industrial 
school was established in Zeytinburnu in 1860, marking a 
shift away from the traditional master–apprentice model 
toward a modern educational system integrating theoret-
ical and practical knowledge (Kaya, 2024; Ürekli, 2002, p. 
391; Günergun, 2006). This transformation was further in-
stitutionalized with the 1869 General Education Regulation 
(Maarif-i Umumiye Nizamnamesi), which reorganized the 
Ottoman education system and shaped subsequent policies. 
With the proclamation of the Kanun-i Esasi under Sultan 
Abdulhamid II, education was defined as a fundamental 
responsibility of the state; free and compulsory primary ed-
ucation was introduced, and the autonomy of different reli-
gious communities in educational matters was maintained 

(Kodaman, 1980, p. 60; Karataş, 2003, p. 238; Karataşer, 
2017, p. 427; Günergun, 2006). In 1863, Midhat Pasha, 
Governor of Niş, initiated the establishment of the Niş Is-
lahathanesi, which later became a pioneering institution 
for civilian vocational and technical education in the Otto-
man Empire (Çelik, 2018). Designed to provide vocation-
al training for homeless children (Korkmaz, 2016). These 
institutions offered a five-year dual curriculum combining 
theoretical and practical instruction, particularly in trades 
such as tailoring, shoemaking, leatherworking, and textile 
production (Korkmaz, 2016). ‘Islahathane’ are considered 
the foundation of Industrial Schools  [3] (Çeber, 2021). Start-
ing in 1882, all existing islahathanes were converted into 
industrial schools  [4].

In 1911, with the ‘Regulation on Provincial Industrial 
Schools’ the educational activities of all industrial schools 
in the empire were reorganized based on the curriculum of 
the Istanbul Industrial School (Gürgen, 2022, p. 189). Ac-
cording to this regulation, the courses taught in industrial 
schools were as follows:

1st Grade: Arts, Etiquette and Manners, Drawing, Arithme-
tic, Practical Skills, Geometry, Religious Studies, Turkish, 
Calligraphy and Spelling, General Geography, General His-
tory, the Holy Quran, General Science

2nd Grade: Art, Good Manners and Conduct, Drawing, 
Geometry, Arithmetic, Religious Studies, Turkish, General 
Science, Ottoman Geography, Ottoman History

3rd Grade: Art, Good Manners and Movement, Drawing, 
Chemistry, Notebook, Geometry, Algebra, Turkish (Writ-
ing), Materials

4th Grade: Art, Good Manners and Conduct, Drawing, 
Mechanics, Machinery, General Knowledge, Economics, 
Descriptive Geometry and Its Applications, French, Official 
Writing (Gürgen, 2022, p. 189) [5].

Detailed studies were conducted on the curriculum of in-
dustrial schools, and experts were invited to the country to 
help develop this program. Monsieur Servier [6] worked to 
restructure the industrial school, striving to transform it 
from an orphanage-like institution into a secondary-level 
technical education institution. All fields other than iron 
and woodworking were removed from the curriculum, 
and the focus of education was shifted to basic crafts such 

3 	 The first steps toward establishing a industrial school were taken in Zeytinburnu in 1860. However, the school opened there closed 
shortly thereafter due to a shortage of teachers and financial difficulties. Gözde Özal, “An Architectural Assessment of Industrial 
School Buildings,” Current Research in Architecture, Planning, and Design, ed. M. Dal – G. S. Erzurumlu (Ankara: Gece Kitaplığı, 
2022), pp. 55–74; Osman Ergin, History of Turkish Education, Vol. I–II (Istanbul: Eser Printing House, 1977).

4 	 The Industrial Reform Commission undertook various initiatives to prevent the decline of Ottoman industry and to support in-
dustrial development. As a result of the Commission’s efforts, the Mekteb-i Sanayi began offering instruction in November 1868 
in buildings constructed on the site of the former Kılıçhane and surrounding land in Sultanahmet, Istanbul. Yusuf Semiz – Remzi 
Kuş, “Vocational and Technical Education in the Ottoman Empire: The Istanbul School of Industry (1869–1930),” Selçuk University 
Journal of Turkish Studies, 15 (2004), pp. 275–295.
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as machining, turning, carpentry, and woodcarving. With 
the 1913 reorganization, a construction department was 
added to the program, though this department did not ac-
tually open until 1916 (Çelik, 2018). During this period, 
the Industrial School was reorganized with the assistance 
of Hungarian experts, and the Istanbul Industrial School 
Regulations were enacted in 1919. The new curriculum was 
structured to include departments of machinist training, 
electricity, casting, model making, blacksmithing, turning, 
and agricultural machinery. The school underwent three 
curriculum revisions by 1921 and was incorporated into the 
province’s special budget in 1923 (Çelik, 2018). 

MEHMET YUSUF AKYURT’S EDUCATIONAL 
BACKGROUND AND HIS CONTRIBUTIONS TO 
EDUCATION

Mehmet Yusuf Akyurt was born in Aleppo on April 9, 
1877. After completing his early education in Aleppo, he 
enrolled in the Istanbul School of Industry in 1889, where 
he received training in classical arts, technical drawing, and 
applied craftsmanship (Erol, 2010). He later continued his 
studies at the Egyptian School of Industry, graduating with 
highest honors. During this period, Akyurt conducted re-
search on Andalusian architecture in Spain and traveled to 
Sudan and the Nile Valley, where he engaged in both archi-
tectural observation and the study of scripts such as Kufic, 
hieroglyphic, and Syriac. This exposure to diverse cultural 
contexts significantly shaped his artistic production and 
contributed to his international recognition, exemplified by 
the Gold Medal he received at the 1894 Chicago World’s 
Fair [7] (Erol, 2010). Akyurt, who spoke Arabic, Persian, 
and French fluently, also mastered traditional crafts such as 
mother-of-pearl work, bookbinding, carving, and illumina-
tion (Figure 1) (Erol, 2010).

In a letter to Prof. Suut Kemal Yetkin written at the age of 81, 
Akyurt emphasized that, despite financial difficulties, his studies 
on Seljuk and Beylik-period works had constituted a substantial 
body of knowledge on the historical and artistic dimensions of 
Turkish-Islamic art. He also expressed his intention to donate 
this archive to the Institute of Turkish and Islamic Arts Histo-
ry at Ankara University’s Faculty of Theology. However, this 
102-volume archive, along with his wood carving lecture notes 
prepared for Sultan Abdulhamid II, was tragically destroyed in 
a fire at his Kuzguncuk residence on March 29, 1953 (Figure 2; 
Architect Nurhayat Güldüren Archive, 2023).

Institutions Where Mehmet Yusuf Akyurt Has Taught
M. Yusuf Akyurt was appointed to the Istanbul School of In-
dustry on May 13, 1894, to teach Arabic architectural style 
and painting (Erol, 2010). There, he served as chief assistant 
in the departments of woodcarving, carpentry, lathe work, 
and mother-of-pearl carving, as well as assistant science 
officer and deputy director general. In addition, he taught 
mathematics and art history, as well as drawing, decorative 
arts, three-dimensional drawing, calligraphy, Turkish, and 
French in the Mechanical Engineering Department of the 
Halkalı Agricultural School [8] (Erol, 2010).

In accordance with the regulations enacted by the Ministry 
of Education, it was mandatory to prepare a “record and 
good character certificate” for each teacher. In the doc-
ument prepared within this framework, Mehmet Yusuf 
Akyurt’s identity, job performance, and professional con-
duct were evaluated (Figure 3). 

The document states that; from the date he began Akyurt’s 
duties, his behavior, professional ethics, and work discipline 
within the school have been flawless. It is stated that the 
teacher worked harmoniously with his colleagues, carried 
out the tasks assigned to him with meticulous care, and 
demonstrated exemplary conduct and attitude throughout 

5 	 The art class is a hands-on course designed to develop students’ practical skills; it aims to provide basic knowledge and practical ex-
perience in fields such as carpentry, woodworking, or similar areas requiring manual dexterity. The class on proper conduct and be-
havior helps students learn moral values, discipline, etiquette, and rules of conduct. The art class is designed to develop both freehand 
drawing and technical drawing skills. “Hesab” refers to mathematics in its modern sense and covers arithmetic operations. ‘Amelî’ 
is the general term for practical work, and it teaches students how to apply theoretical knowledge in practice. “Hendese” means 
geometry and covers topics such as measurement, shape, and proportion. Religious Studies covers basic religious knowledge and 
moral education. The Turkish language course aims to develop grammar, reading, and writing skills. Calligraphy and Spelling teach 
beautiful handwriting (calligraphy) and proper spelling rules. General Geography covers world geography and basic physical and 
human geography. General History is a course on the development of world civilizations. The Holy Quran course teaches Quranic 
recitation, pronunciation, and comprehension. Scientific Knowledge is a science course; it covers natural phenomena, basic physics, 
and chemistry. Chemistry deals with the structure and properties of substances. The Methodology Notebook is a notebook where 
the student records their workshop or laboratory activities. Algebra is an advanced branch of mathematics involving operations with 
equations and formulas. Materials describes the properties of materials used in construction or production. Strength of Materials 
covers material strength and statics. The Machine course teaches the principles of operation of mechanical systems and machines. 
Civic Education addresses citizenship and social responsibility. Economics teaches basic economic concepts and production rela-
tionships. Technical drawing and its applications covers applied technical geometry and drafting techniques. French is a foreign 
language course focused on French, the language of science and technology of the era. Official correspondence teaches the rules of 
formal writing, as well as how to write petitions and reports.

6 	 An engineer who had served as a machinist in the French Navy.
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his assignment. The evaluation of the teacher is summa-
rized under the heading “Summary”; it is emphasized that 
he successfully fulfilled his duties even during difficult and 
extraordinary periods, contributed to the school’s activi-
ties, and possessed a high sense of responsibility toward his 
profession. In the same section, it is noted that the teacher 
was recognized by his colleagues as a well-behaved employ-
ee and that no inappropriate behavior was observed. It is 
confirmed by the school administration that Mehmet Yusuf 
Akyurt behaved in a regular, reliable, and regulation-com-
pliant manner throughout his time at the school (Figure 3). 

When the curriculum and class schedule at the Istanbul In-
dustrial School were reorganized with the contributions of 
Hungarian experts (Çelik, 2018), the educational model that 
M. Yusuf Akyurt had developed through various studies was 
forced to change (Erol, 2010). Consequently, Akyurt submit-
ted his objections to the ministry; when his objections were 
rejected, he resigned and was appointed as a full-time teacher 
at the Darü’l-Eytam Factories Directorate and the Carpentry 
and Ironworks factories in 1917 to educate abandoned and or-
phaned children. In the same year, he taught art at the Yedikule 
Darü’l-Eytam Industrial Branch and the Validebağı Girls’ In-
dustrial School. In 1925, he was promoted to the directorship 

  

Figure 1. (left) A cabinet designed by M. Yusuf Akyurt during his final year of study at the 
Egyptian School of Industry; it was awarded a gold medal at an exhibition held in Chicago, 
USA, in 1894, (right) An embroidered drawer made by M. Yusuf Akyurt for German Emperor 
Wilhelm II (Erol, 2010).

7 	 As a result of our research, no record has been found indicating that an international exhibition was held in Chicago in 1894. It is also 
unclear whether the “Chicago Exhibition” mentioned in the text refers to the World’s Columbian Exposition held in 1893. However, 
since the date is given as 1894 in the source, the statement has been presented as indicated in the original source.

8 	 The idea of establishing an agricultural school in Halkalı was first raised between 1878 and 1879 during the tenure of Ahmed Cevdet 
Pasha as Minister of Trade and Agriculture (Yıldız, 2024, p. 301). The establishment process of the school continued until 1891, and 
the duration of education was set at three years. Each year, thirty students were admitted free of charge; thus, by the end of three 
years, the total number of students reached ninety, and they were divided into three classes. Each year, thirty new students replaced 
the graduates, ensuring the continuity of education. The school also had a board referred to as the “Encümen-i Tedris.” This board, 
composed of all instructors, convened once every fifteen days under the chairmanship of the director to discuss the implementation 
and improvement of teaching methods (Demirel & Doğanay, 2011). However, due to the lack of sufficient agricultural textbooks in 
Turkish at the time, students spent much of their time writing down what their teachers dictated during lessons. This situation led 
to a demand among the graduates of the period for the publication of textbooks to support the development of agricultural educa-
tion. Indeed, some authors who graduated from the school and later wrote on agriculture emphasized that the lectures delivered by 
instructors should be compiled and published as books (Toruk, 2013, s. 15-30).
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of the Ministry of Education’s Orphanage Industrial Branch. 
In 1926, due to the closure of the orphanages, he was granted a 
compensation allowance. On August 26, 1926, he was appoint-
ed as the Director of the Konya Museum, and on September 
11, 1926, he became the founding director of the Konya Mu-
seum of Antiquities (Konya Âsâr-ı Atîka Müzesi) (Erol, 2010). 

The Written Works of Mehmet Yusuf Akyurt
Works by Mehmet Yusuf Akyurt that contribute to his edu-
cational model or provide information about it; 
•	 Vazıhüd-Delîl fî Mebânî-i Vâdîin-Nîl; A three-volume 

work. It is a scientific study explaining the architectural 
remains, hieroglyphic writing, and grammar of the Nile 
Valley. It was prepared in both Turkish and Arabic. It was 
produced with the support of Ahmet Kemal Bey from the 
Egyptian Museum. The photographs, drafts, and notes 
used in the work were given to Ahmet Muhtar Pasha; they 
were lost after the Pasha’s death (Erol, 2010; Akyurt, 1946). 

•	 The History and Decline of the Mekteb-i Sanayî; This 
work examines the establishment of the Istanbul School 
of Arts, founded on September 4, 1868, along with its 
evolving curriculum, changes in the syllabus, contribu-
tions of the faculty, the reforms the school underwent, 
and all institutional processes it experienced up to 1917. 
The work is unavailable (Erol, 2010; Akyurt, 1946).

•	 Practical Artistic Geometry and Linear Drawing [9]; 
A comprehensive work consisting of twelve volumes, 

prepared as a result of approximately thirty years of 
labor and experience. It covers a wide range of top-
ics, from drawing tools to paints, and from geometric 
terms to the drafting of machine parts. It is particularly 
significant in terms of technical drawing, mechanical 
engineering terminology, and 1/10 scale drawings. The 
book was approved by expert committees and accepted 
by the Ministry of Education in 1926, and was pub-
lished after the copyright fee was paid. The work is un-
available (Erol, 2010; Akyurt, 1946).

Illustrated Works Used During the Late Ottoman and 
Early Republican Periods
Among the most significant publications on the Ottoman 
period, the work titled ‘Usûl-i Mi‘mârî-i Osmânî’ pre-
pared for the 1873 Vienna Exhibition, stands out (Ethem 
Paşa, 1873). This work was the first to introduce Ottoman 
architecture to the literature in terms of its plans, propor-
tions, ornamentation, and typological characteristics. The 
work examines the historical development of Ottoman ar-
chitecture within a chronological framework; significant 
structures located in Bursa, Istanbul, and Edirne (such as 
the Green Mosque in Bursa, the Süleymaniye Mosque, and 
the Selimiye Mosque) are presented in detail through plans, 
sections, and drawings (Figure 4). The work is not limited 
to the presentation of architectural examples but also ad-
dresses the decorative motifs, ornamentation techniques, 
and architectural rules used in Ottoman architecture. 
Among the technical textbooks published during the peri-
od leading up to the Republic, the works ‘Fenn-i Mimarî’ 
(Figure 5) by Mimar Kemalettin Bey and Ali Talat Bey pro-
vide technical explanations of architectural forms, structur-
al elements, and classical orders (Kahveci, 2005).
Ali Talat Bey’s books on craftsmanship and woodworking 
strengthen the practical aspect of technical education by 
imparting basic manual skills related to building construc-
tion, wood construction techniques, and applied manufac-
turing knowledge (Kahveci, 2005) (Figure 6).
Celâl Esad Arseven is one of the most prominent figures in 
pioneering studies on Istanbul’s historical topography, Byzan-
tine and Turkish art, architectural history, and art terminology, 
covering the period from the Late Ottoman Era to the early 
years of the Republic. Arseven’s work titled ‘Constantinople, 
De Byzance à Stamboul’ published in 1909, offers a wealth of 
content on Turkish and Byzantine art. Celâl Esad Arseven’s re-
search on Istanbul was not limited to textual analysis but was 
also supported by drawings; his books such as ‘Old Galata and 
Its Buildings’ and ‘Studies on Kadıköy’ rank among the fun-
damental sources regarding the urban fabric of the era. One 
of his greatest contributions to the field of art history is the 
work ‘Turkish Art’ [10]  (1928), written at the encouragement of 

Figure 2. A note indicating that M. Yusuf Akyurt’s works 
were destroyed by fire (Personal Archive; Architect 
Nurhayat Güldüren, 2023).

9 	 Tatbikatlı Sanat Hendesesi ve Resim-i Hattî.

10 	Arseven, C. E. (1984). Türk sanatı. Cem Yayınevi. The book is located in the storage collection of the Turkish Grand National Assem-
bly Library (call number: 85000604).
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Atatürk during the early years of the Republic (Figure 7); it is 
one of the first comprehensive studies to define Turkish art by 
its own distinctive features and evaluate it as an independent 
entity beyond Arab-Persian influences. This work is among 
the first art history books published in the new alphabet fol-
lowing the alphabet reform (Eyice, 1971). 

‘TEZYÎNÎ RESİM DERSLERİ’ [DECORATIVE 
PAINTING LESSONS]

The subject of this study is ‘Tezyînî Resim Dersleri’ by 
Mehmet Yusuf Akyurt, a work prepared to meet the need 
for instructional materials in Ottoman technical and fine 
arts education. Written in 1942 as a teaching aid for girls’ 
institutes, girls’ teacher training schools, and boys’ art 
schools, the book was later emphasized by Erol as a valu-
able resource for a wide range of disciplines, including 
fine arts, architecture, restoration, and geometry (Erol, 
2016).

Originally published between 1942 and 1948, the work was 
rediscovered in the Ankara Ethnography Museum archives 
(inv. no. 13,974) by Dr. Erdoğan Erol and he re-published it 
in 2016. Measuring 265 × 182 mm and comprising 122 pag-
es, the book had a print run of 1,000 copies, one of which is 
preserved in the archives of the Turkish Historical Society 
(Figure 8).

However, a significant portion of Akyurt’s material lega-
cy, including the 105 plates associated with this work, his 
woodcarving lecture notes prepared for Abdulhamid II, 
and various medals, was destroyed in the Kuzguncuk fire 
of March 29, 1953. In this respect, the present study con-
stitutes an important effort to reintroduce the work into 
academic literature.

Akyurt classifies 105 plates for instructional use, recom-
mending that students complete selected sequences while 
teachers determine appropriate plates according to individ-
ual skill levels (Erol, 2016). He emphasizes the absence of 
standardized decorative arts education, noting that instruc-
tion varies by institution and remains dependent on the 
teacher’s competence, resulting in a lack of methodolog-
ical unity and limited educational outcomes (Erol, 2016). 
Accordingly, Akyurt proposes a structured instructional 
framework that integrates decorative arts with technical 
drawing.

The book also foregrounds national identity, as all plates 
are derived from Turkish-Islamic architectural forms and 
motifs. Akyurt critiques the adoption of foreign decorative 
practices and advocates for a design approach rooted in na-
tional and historical values, aligning with late Ottoman and 
early Republican nationalist discourse (Erol, 2016). In addi-
tion, he reiterates the emphasis on ‘Nationalism’ by stating, 
‘The enthusiasm shown for the strange designs of foreigners 
that do not align with our national taste is incompatible with 
our national and spiritual culture.’ Akyurt emphasizes na-
tional values and demonstrates a commitment to the pres-
ervation and continuity of historical heritage. This effort 
aligns with the ‘Pan-Turkism’ and ‘Nationalism’movements 
highlighted in the works of Celal Esad Arseven, which 
gained prominence during the final years of the Ottoman 
Empire and the early years of the Republic. Akyurt’s state-
ment, ‘Our ancestors met all their needs through local and 
national production. They did not adopt decorations from 
other nations; generally, they adorned necessary items with 
national and historical motifs and did not use foreign de-
signs.’ (Erol, 2016) These words also serve as evidence of his 
nationalist perspective. Finally, Akyurt stated: ‘Inspired by 
the movement launched with the aim of becoming one of the 
productive and brilliant works of our Republic and reviving 
Turkish civilization and culture, I was motivated to write this 
modest work’ (Erol, 2016). 

A prominent feature of the work is the progressive organi-
zation of patterns from simple to complex. The initial plates 

Figure 3. Record and certificate of good conduct regarding 
M. Yusuf Akyurt (Ottoman Archives of the Prime Ministry, 
1901).
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present basic geometric forms and drawing exercises, while 
later sections develop increasingly intricate compositions, 
including their application within architectural elements 
(see Figure 9). This structure establishes a sequential learn-

ing system that supports step-by-step skill acquisition. Plate 
1 introduces fundamental principles such as margins, lay-
out, and measurement units, which are consistently applied 
throughout the book. Each plate is marked with Akyurt’s 

Figure 4. Ottoman Architecture: Usûl-i Mi‘mârî-i Osmânî.

Figure 5. ‘Fenn-i Mimarî’, (Talat & Kemaleddin, 1909).
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interlocking “Y” and “A” monogram in the lower right cor-
ner (Figure 10).

The initial sections systematically address the principles of 
technical drawing and geometry, including line types, the 
use and calibration of set squares, and the construction of 

basic and complex forms such as lines, polygons, circles, 
and conic sections. Exercises also cover proportional divi-
sion, geometric constructions, and the drawing of regular 
shapes and curves using standard drafting tools. Up to Plate 
28, the content focuses on geometry-based practices, while 

Figure 6. ‘Sanayi-i İnşaiye ve Mimariyeden Doğramacılık, Marangoz ve Silicilik İmalatına 
Aid Mebahis’, (Talat, 1927).

Figure 7. Turkish Art, Celal Esad Arseven, 1928.
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Plate 28 introduces scale and the decimal system, empha-
sizing the adaptability of patterns to different ratios.

Plate 30 marks the transition to Turkish decorative arts. 
Plate 31, in particular, presents variations of the palmette 
motif—widely used in Classical Ottoman art—and its 
combinations with motifs such as the rumi, in both sim-
ple and complex compositions (Figure 11). Through these 
examples, Akyurt conveys the geometric foundations of 
ornament and develops the student’s ability to elaborate 
patterns. The precision of the hand-drawn plates, in terms 
of proportion and measurement, reflects Akyurt’s technical 
training and his dual identity as both artist and educator.

The 32nd plate features new motifs created by combining el-
ements from Turkish decorative arts. As these compositions 
evolve, subsequent plates include more professional appli-
cations of Turkish decorative arts, such as center-spaced 
decorations. Plates are included that demonstrate dividing 
into equal parts using a set square and compass, and creat-
ing new motifs. Composition exercises combining simple 
and sequential plant-based decorations, vertical and hor-
izontal decorative plates, corner decorations, and central 
and border decorations are included, along with drawing 
exercises of key motifs from Turkish decorative art, such as 
the eight-pointed star, the interlaced pattern, and the inter-
locking pattern. Plate 65 features the ceramic decorations 
of the Sırçalı Medrese in the Gazi Alemşah Neighborhood 
of Konya, representing the decorative art of the Anatolian 
Seljuk Period. Plate 66, on the other hand, features an im-
age from the stone mihrab of the Hacı Ferruh Mosque, rep-

resenting the decorative art of the Anatolian Seljuk period 
(Figure 12). Thus, it is observed that architectural applica-
tions began following Plate 65.

Starting with Plate 96, the book features drawings of archi-
tectural elements. The first of these is the drawing of the 
arch from the entrance of the Stone Madrasa in Akşehir 
(1250) found on Plate 96 (Figure 13). Similarly, Plate 97 de-
picts the entrance of a madrasa from the era of Karamanoğ-
lu Mehmet Bey. 

Plate 100 explains the drawing technique of the ellipti-
cal arch in Ottoman architecture. Plate 101, describes the 
drawing of the pointed arch, which is more commonly used 
in Ottoman architecture. To illustrate the pointed arch, 
the example of the moldings in the mihrab of the Selimiye 
Mosque in Karapınar, is cited. Finally, the book concludes 
with three examples of flat arches characteristic of Ottoman 
architecture (Figure 14). 

DISCUSSION

As noted earlier, within the framework of educational 
policies implemented during the Late Ottoman and Early 
Republican periods, printed works were produced to sup-
port courses on wooden structures and structural elements 
in particular. An examination of these works reveals that 
they include detailed drawings of significant structures 
and structural elements of the period. Indeed, within this 
context, it is noteworthy that works from Mehmet Yusuf 
Akyurt’s book illustrate topics such as the use of stone mate-

Figure 8. The cover and title page of the book ‘Tezyînî Resim Dersleri’.
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rials, types of masonry arches, and arch geometry through 
drawings (Figure 15).

The four different works featured in Figure 15 provide a 
comparative analysis of the drawing methods and repre-

Figure 9. The 105 plates included in the book (Erol, 2016) have been tabulated by the authors.
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sentational styles of arches and architectural elements in 
Ottoman architecture. Although ‘Usûl-i Mi‘mârî-i Osmânî’ 
addresses architectural elements in accordance with the 
discipline of technical drawing and illustrates the propor-
tions of arches, it does not serve as an instructional draw-
ing book. The drawings are primarily aimed at introducing 
architectural typology and documenting the characteristic 
features of Ottoman architecture. 

The drawings in Ali Talat Bey’s book, ‘Sanayi-i İnşaiye ve Mi-
mariyeden Doğramacılık, Marangoz ve Silicilik İmalatına Ait 

Mebahis’ focused on construction techniques and practical 
application (Talat, 1927). By showing detailed cross-sections 
of joinery elements such as doors and windows, along with 
connection points and assembly methods, the aim is to con-
vey technical knowledge from the perspectives of carpentry 
and construction production. In this regard, the book can 
be said to possess educational properties. It possesses quali-
ties that could be effective for education in practice-oriented 
schools. In Celal Esad Arseven’s ‘Türk Sanatı’, arch forms are 
explained through geometric diagrams, and the formation 
models of different arch types are demonstrated. Howev-
er, no information is provided regarding measurement or 
drawing methods. The drawings in Mehmet Yusuf Akyurt’s 
‘Tezyînî Resim Dersleri’ possess an instructional quality, de-
tailing how the arch form is constructed geometrically. By 
indicating compass centers, angle values, and reference lines, 
the work teaches how to draw the arch form step by step. 

Figure 10. Plate No. 1 shows Mehmet Yusuf Akyurt’s name 
(Erol, 2016).

Figure 12. Plate 66 (Erol, 2016).

Figure 11. Plate No. 31 (Erol, 2016).
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Figure 13. (left) Plate 95 / Gate of the Stone Madrasa, (right) Plate 96 / Madrasa Gate from the Karamanoğlu Period (Erol, 
2016).

Figure 14. Plates 103, 104, and 105: Examples of arches from the Ottoman period (Erol, 2016).
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This approach demonstrates that the work was prepared as a 
textbook and highlights its focus on the educational aspect of 
architectural drawing.

As for the decorative examples, there are distinct similarities 
between the patterns in the book ‘Usûl-i Mi‘mârî-i Osmânî’ the 
ceiling medallion compositions and decorative elements de-

tailed and drawn by Celal Esat Arseven in ‘Türk Sanatı’ and 
those in Mehmet Yusuf Akyurt’s ‘Tezyînî Resim Dersleri’. Or-
nament compositions belonging to the Turkish-Islamic artistic 
tradition can be observed in all three examples (Figure 16). 

In‘Tezyînî Resim Dersleri’, Akyurt included illustrations of 
drawing tools and provided detailed explanations of how 

Figure 15. Drawings of arches in significant books of the period.
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these tools were used. Similarly, Ali Talat Bey has described 
construction tools, presented their illustrations, and ex-
plained their areas of use. A similarity that suggests Meh-
met Yusuf Akyurt may have been influenced by technical 
drawing literature written before his time is remarkable 
(Figure 17).

CONCLUSION

The process spanning from the ‘Islahhane’s to the ‘Industrial 
Schools’ not only led to the widespread establishment of in-
stitutions that imparted professional skills but also ensured 
that courses such as technical drawing were included in the 
curriculums. This article examines Mehmet Yusuf Akyurt’s 

Figure 16. Illustrations of decorative elements in significant books of the period.
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work, ‘Tezyînî Resim Dersleri’ not only as a teaching mate-
rial but also as a concrete outcome of the transformations 
and technical education policies experienced by the Otto-
man Empire throughout the 19th century. Upon examining 
Akyurt’s life story, his education, and his professional ex-
periences, it becomes clear that the book in questione was 
written in line with his individual capabilities and the needs 
of the Ottoman Empire’s technical educational institutions. 
In light of these considerations, an examination of Ottoman 
educational policies and institutions during the period in 
which Mehmet Yusuf Akyurt was trained and later served 
as an educator reveals that;

It is evident that Mehmet Yusuf Akyurt’s drawing talent was 
related to the curriculum of the industrial schools during 
his educational years and that it developed and came to the 
fore through his own talent;

It is observed that Celal Esad Arseven also conducted parallel 
studies; however, among his unpublished Works, which are 
believed to contain similar forms to those in M. Yusuf Akyurt’s 
‘Tezyînî Resim Dersleri’, C. Esad Arseven also emphasized 
‘Turkism’ and ‘Nationalism’ in his works, much like Akyurt;

The influence of the ‘Pan-Turkism’ movement, which was 
active during the Late Ottoman-Early Republican period 
(1908–1931), and the importance of identifying the works of 
civilizations present in these countries; M. Kemal Atatürk’s 
desire to have the structures belonging to the civilizations 
of the newly established Republic’s territories identified and 
their architectural drawings produced; which led to the en-
actment of the ‘Observatory and Museums Law’ in 1934 
and Mehmet Yusuf Akyurt’s position as director of a newly 
established museum during this period; all these develop-

ments may have motivated him to produce such a book; 

In the 20th and 21st centuries, books such as; ‘Turkish or-
namental art and its examples’ ,‘Geometric Ornamentation 
in Islamic Art’ and ‘Mimar Sinan’s Mosques and Geometric 
Patterns in Islamic Art’ continue to carry on this tradition 
with various additions (Kılıçkan, 2004; Demiriz, 2004; Ek-
izler Sönmez, 2017). 

In conclusion, Akyurt has served as a key figure since the early 
years of the Republic, and is a significant figure for his contri-
butions to the development of Turkish art, architecture, and 
ornamentation, through his education, his role as an educa-
tor, and his book ‘Tezyînî Resim Dersleri’. This book remains 
a valuable reference source today for courses in fine arts ed-
ucation, art history, architectural history, and restoration. 
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